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1. Overview and description
The Social Competence Promotion Program for Young Adolescents (SCPP–YA) is a school prevention
program that teaches students cognitive, behavioral, and affective skills and encourages them to apply
these skills in dealing with daily challenges, problems, and decisions. The program targets AfricanAmerican and white youths in middle and junior high schools.
The 45-session SCPP–YA has three modules. The first module includes 27 lessons of intensive
instruction in social problem-solving (SPS) skills. Students are taught to 1) stop, calm down, and think
before they act, 2) express the problem (aloud) and how they feel, 3) set a positive goal, 4) think of lots of
solutions, 5) think ahead to the consequences, and 6) go ahead and try the best plan. These foundational
lessons are followed by two nine-session programs that teach students to apply SPS skills to the
prevention of substance abuse and high-risk sexual behavior. To foster the application and generalization
of SPS concepts and skills to daily life, teachers are trained to model problem-solving to students in
situations other than formal classroom lessons and to guide and encourage students to try out problemsolving strategies in school, at home, and in the community.

2. Implementation considerations (if available)
1
Excellence in Prevention is a project of Oregon Addiction and Mental Health Services and Washington
Division of Behavioral Health and Recovery. Information is drawn from many sources, including the
National Registry for Effective Prevention Programs (NREPP), sponsored by the Center for Substance
Abuse Prevention.
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3. Descriptive Information
Areas of Interest

Substance abuse prevention

Outcomes
Outcome Categories

Alcohol
Drugs
Tobacco

Ages

6-12 (Childhood) (specifically 11-12)
13-17 (Adolescent) (specifically 13-15)

Genders

Male
Female

Races/Ethnicities

Black or African American
White

Settings

School

Geographic Locations
Implementation History
NIH Funding/CER Studies
Adaptations
Adverse Effects
IOM Prevention Categories

4. Outcomes
5. Cost effectiveness report (Washington State Institute of Public Policy – if available)
6. Washington State results (from Performance Based Prevention System (PBPS) – if
available)
7. Where is this program/strategy being used (if available)?
Washington Counties

Oregon Counties

2
Excellence in Prevention is a project of Oregon Addiction and Mental Health Services and Washington
Division of Behavioral Health and Recovery. Information is drawn from many sources, including the
National Registry for Effective Prevention Programs (NREPP), sponsored by the Center for Substance
Abuse Prevention.
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8. Study Populations
Evaluation Methodology
The evaluation used a quasi-experimental research design with comparison groups. The program was
described to teachers at four middle schools. The teachers were then given the opportunity to participate
voluntarily. Those who volunteered had their classrooms assigned to a control or program condition, based
on scheduling and comparability of academic-ability grouping levels across conditions. Separate analyses
were conducted to compare the outcomes associated with high- versus low-implementation fidelity. The
sample consisted initially of 447 fifth to eighth grade students from 11 program (n=238) and nine control
(n=183) classes in four urban, multiethnic schools. The final sample (n=421) of 210 male and 211 female
students from low- and middle-income families included 178 white, 167 African-American, 72 Hispanic, and
4 students of other, unidentified ethnic identity. The control and program groups did not differ with respect to
grade level, gender, or race, and students had comparable academic achievement levels. However, the
groups did differ on 8 of 28 variables at pretest. The attrition analysis showed high retention levels across
groups, with the study losing only 26 students (6.2 percent of the sample), whose parents withheld
permission. Teacher observations were made by both primary and secondary teachers (who were
hypothesized to be blinded to treatment condition) to help deal with the potential of inherent teacher bias.

Evaluation Outcome
The evaluation found significant positive effects on minor delinquency as well as increases in or
maintenance of positive behaviors for program youths, including improved behavioral conduct, involvement
with peers, and social acceptance. Significant changes were noted for the intervention group for
improvements in social problem-solving and attitudes for conflict-resolution strategies. Program participants
improved more than controls in generating a greater number of cooperative solutions and more effective
solutions. When compared with control group students, program students generated significantly lower
percentages of aggressive and passive solutions from pretest to posttest. Program students liked peers who
resolved conflicts in assertive ways significantly more than control students did, endorsed cooperative
strategies more than control students, and were shown to respond more assertively rather than passively or
aggressively to hypothetical situations. Primary teacher ratings showed that, relative to controls, program
students improved significantly in behavioral conduct, but not in social acceptance by peers.

9. Quality of Research
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Excellence in Prevention is a project of Oregon Addiction and Mental Health Services and Washington
Division of Behavioral Health and Recovery. Information is drawn from many sources, including the
National Registry for Effective Prevention Programs (NREPP), sponsored by the Center for Substance
Abuse Prevention.
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10. Readiness for Dissemination
11. Costs
12. Contacts
For information on implementation/research:
Roger P. Weissberg, Ph.D.
Professor of Psychology and Education
Department of Psychology (M/C 285)
The University of Illinois at Chicago
1007 West Harrison Street
Chicago, IL 60607-7137
Phone: (312) 413-1012
Fax: (312) 355-0559
Email: rpw@uic.edu
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Excellence in Prevention is a project of Oregon Addiction and Mental Health Services and Washington
Division of Behavioral Health and Recovery. Information is drawn from many sources, including the
National Registry for Effective Prevention Programs (NREPP), sponsored by the Center for Substance
Abuse Prevention.

