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KOMO News 

Turn and Talk: What is the 

Tacoma Whole Child Initiative? 



The Idea 
• The Tacoma Whole Child Initiative in Action 

• WHY 
– Sustainable change 

• HOW  
– Keys to Implementation 

• WHAT 
– Comprehensive, sustainable school transformation—

The Tacoma Whole Child Initiative  

– Social emotional learning—the foundation of 
sustainable change 
• City, neighborhood, district, school, and classroom-wide 





Essential Components of MTSS 
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Franklin Elementary Video 

What is the culture of Franklin 
Elementary? 

 

How are students acknowledged for 
social emotional successes?  

 

How has this changed staff behavior? 

 

What impact on families and students? 





Missing Link: The WHY 
 

WHY 

Outcomes (stakeholder 
specific) 



 

10. Cultural difference between teacher-student   
 9.  History of failed initiatives  
 8. Competing initiatives that drain resources  
 7. High proportion of inexperienced, short term 

teachers  
 6. Disconnect between school and district 

administration 
 5. Administrative turnover 
 4. Continuous change in district leadership and 

priorities  
 3. High bureaucratic complexity  

 2. Inadequately prepared teaching force 
 1. Teacher turnover 
 

 

    

 

 

 

 



(Latham, 1988) 



Sustainability 

• Most educational innovations 

do not endure beyond 9 

months 

 

• Achieving Sustainability is 

essential for cost effectiveness 

and scaling up. 



• Research has demonstrated that a majority of teacher’s 

treatment fidelity levels begin to dissipate within 1-10 

days following training (Mortenson & Witt, 1998; Noell, Witt, Gilberstons, Ranier, & 

Freeland, 1997; Hagermoser Sanetti & Kratochwill, 2009; Witt, Noell, LaFleur, & Mortenson, 1997).  

 

• Self-assessment (ES = .94) and identification of 

performance goals (ES = 1.27) were the most effective 

strategies to improve professional knowledge and skills 
(Dunst, Trivette, & Hamby, 2010).  



Successful Student Outcomes 

SIG 

TWCI 

Literacy and 
Math 
Frameworks 

Braiding Initiatives at the District Level 
Working Smarter 
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• K-12 students: 42% of 

instructional time (6 hrs.) 

engaged in learning.  

• 17% of the day students 

are engaged and are 
successful in academic 

tasks (one hour)  

• High school: 90% non-

academically engaged 

time (Lewis, 2012). 



 

  

 

  Stress , anxiety, & 

burnout 
        

 Time to Teach 

• 3-4 more hours of 

instruction per week  

• Less job-related stress  

• Happier 

• Greater job satisfaction 

• Improved self-efficacy  

• Better health  

• More likely to stay in 

profession 

• Greater student 

engagement  



Adverse Childhood Experiences 

1. Personal  

1. Emotional abuse 

2. Physical abuse 

3. Sexual abuse 

4. Emotional neglect 

5. Physical neglect 

2. Family 

1. Witnessing domestic violence 

2. Alcohol or substance abuse in the home 

3. Mentally ill or suicidal household members 

4. Parental marital discord (as evidenced by divorce) 

5. Incarcerated household member 



ACEs in WASHINGTON SCHOOLS – SOPHOMORES AND SENIORS 

(2010) 





Future Ready Skills 
 Complex Thinker  

 Quality Producer 

 Self-Directed Learner 

 Responsible Decision Maker 

  Effective Communicator  

 Collaborative Teammate 

 Community Contributor  

 Conscientious Worker 



Implementation Science 

HOW 



Implementation Science  

WHO 

Teams 

WHEN 

Stages 

HOW 

Cycles 

WHAT 

Interventions 



Build Readiness for Change 

District and board level first 



District Readiness 

• Training of district team focused on implementation 
science and social emotional learning. 

• School board champion the initiative 

• Policy 
– Whole Child Benchmarks—measure progress on strategic 

plan. 

• District braiding initiatives process with all district team 
and principals. 
– 230 to 10  

• Lead district team members conduct awareness 
trainings in buildings with Benner (20 min staff 
presentation) 

 



Whole Child Benchmarks: 4 
Strategic Goals 

 
• Academic Excellence  
 

• Partnerships 
 

• Early Learning 
 

• Safety 







Partnership Readiness 
• Agreements 

– 10 year partnership 
– Formalized with MOU 

• Visibility and Political Support 
– UW Advancement Office 
– UW Administration 
– Tacoma Black Collective and NAACP (Quasim) 
– Tacoma School Board 
– UW Foundation Board (Behar) 
– Many community agencies 

• Funding 
– UW investment 
– TPS investment 
– Private funding 
– Foundations  
– City of Tacoma 

 



Implementation Stages 

• Exploration 

• Installation 

• Initial Implementation 

• Full Implementation 

Implementation occurs in stages: 

Fixsen, Naoom, Blase, Friedman, & Wallace, 2005 

2 – 3 
Years 



Leadership Team 

Funding 

Visibility 
Political 

Support 

Training Coaching Evaluation 

Local School Demonstrtions 

Active Coordination 

Technical 

Expertise 

Policy 



Implement 

Solution with 

High Integrity 

Identify Goal 

for Change 

Identify Problem 

with 

Precision 

Monitor Impact of 

Solution and 

Compare Against 

Goal 

Make Summative 

Evaluation 

Decision 

Meeting 

Foundations 

Team-Initiated 

Problem Solving II 

(TIPS II) Model 

Identify Solution and  

Create Implementation 

Plan with Contextual 

Fit 

Collect and 

Use Data 
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http://www.uoecs.org/


 

 

Assessing District 
Capacity 





Training Components 
Percentage of Teachers Demonstrating 

the Following After Training 

Knowledge 
New Skills in 

Training 
Use in the 
Classroom 

Theory and Discussion (A) 10% 5% 0% 

A + Demonstration in Training (B)  
30% 20% 0% 

A + B + Practice and Feedback in 
Training (C) 60% 60% 5% 

A + B + C + Coaching in Classroom 
95% 95% 95% 

Team Talk:  
1) What inference do you pull from this slide? 
2) What will it take for us to really implement PBS in the classroom? 

Citation: Joyce & Showers, 2002 



MINUTE 38 OF THIS VIDEO: 

HTTP://CITYOFTACOMA.GRAN

ICUS.COM/MEDIAPLAYER.PH

P?VIEW_ID=7&CLIP_ID=781&

META_ID=14644 

 

http://cityoftacoma.granicus.com/MediaPlayer.php?view_id=7&clip_id=781&meta_id=14644
http://cityoftacoma.granicus.com/MediaPlayer.php?view_id=7&clip_id=781&meta_id=14644
http://cityoftacoma.granicus.com/MediaPlayer.php?view_id=7&clip_id=781&meta_id=14644
http://cityoftacoma.granicus.com/MediaPlayer.php?view_id=7&clip_id=781&meta_id=14644
http://cityoftacoma.granicus.com/MediaPlayer.php?view_id=7&clip_id=781&meta_id=14644


WHAT: CITY, NEIGHBORHOOD, 
DISTRICT, SCHOOL, AND HOME-WIDE 
SOCIAL EMOTIONAL  LEARNING 

The Tacoma Way: Respect and Responsible 









ake Responsibility 

 
e Safe 

 
ntegrity Counts 

 
espect Everyone 

 
o your best work 

 
ee yourself successful 

 

REMEMBER TO FOLLOW: 



Our Way, The T-Bird Way! Hallway Expectations 
   

  

T 
Take Responsibility  

  

 Be on time to every class 

 Put trash in proper cans 

 Walk away from negative situations 

   

  

B 
Be Safe  

  

 Stay to the Right 

 Mind personal space with kindness 

 Be where you’re supposed to be 

   

I 
Integrity Counts  

  

 Always have a valid pass 

 Help others when necessary 

  

  

  

  

R 
Respect Everyone  

  

 Keep your hands and feet to yourself 

 Keep posted materials up 

 Respect classrooms in session 

     

  

D 
Do your Best Work  

  

  

 Move swiftly to your destination 

 Speak quietly and appropriately 

 Take the shortest route to class 

  Day 2 





Neighborhood Teams  

• Neighborhood asset assessment 
• Representative 

– Safe Streets and Boys and Girls Club staff 
– Neighborhood leaders 

• Respect, Responsible, Safe 
• Parallel neighborhood schools 
• Move practices to homes and community 
• Common TWCI logo and two expectations 

(Tacoma Way) 
• Neighborhood context specific signage 

 



HOME 





CLASSROOM 



Self Assessment—Classroom 

Management (SACM) 
Why? 

• Begin with the end in 

mind 

• Reflect and improve 

over time 

• Not evaluative—

formative assessment 

tool for your use 

 

 

 

What? 

• Tool for continuous 

improvement of PBIS 

in classroom 

How? 

• Complete individually 

and discuss tonight 

• All teachers complete 

it and discuss in PLC 

with your guidance 

 

 

 

 







Self-Management: Reset 

• Two-Step 

• Non-verbal 

• Catch Phrase 

• A Game Place 

• Reset  

• Restorative Reset: Make it Right 



Your teacher will say to you: 

“Check Yourself” 
 

Your teacher will say this to you  

once and only once!  
 

             

    What happens if you still are not 

following directions? 

This is your last chance to 

manage your behavior  

                by yourself! 



  

  

  

  
  

  

  

  

  

        m eans     I    should…   
  

  
  

          

           

               quiet down             or   look and listen   

  

  
  
  

  

  

             control my body       or           do my work   

  

  
Check 

Yourself 
  

  

  

  

  



Step Three:  “A-Game” Place 

• If you continue to have trouble with self 
management, I will: 

 Drop an “A-Game” desk pass and walk away or 
look at you and tap on the “A-game” desk 3 times: 

 This is your opportunity to move to the “A-game” desk 
and focus on your work and show your best learning. 

1. If you are showing your best learning, the teacher will say, 
“you are focused” or give you a “thumbs up”. 

2. You can move back to your seat or stay at the “A-game” 
desk if you want.    

 

 











Next Steps 

• Partnerships 

– City of Tacoma  

– Comprehensive Life Resources 

– Safe Streets 

– OSPI 

– Boys and Girls Club  

 

• Early Warning System 

– Screening 

– Evidence-based supports and Interventions 



0=

17-36 Low Risk 1= 9-21 High Risk

7-16 Moderate Risk 2= 4-8 Moderate Risk

0-6 High Risk 3= 0-3 Low Risk
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Rayann Silva 3 1 0 2 2 3 2 1 0 2 2 1 19 3 1 2 1 0 3 3 13 1 2 0 2 2 3 1 11

Steve Mondragon 0 0 0

Forrest Griek 0 0 0

Jennifer Cooper 0 0 0

Cindy Horner 0 0 0

TWCI Screening

Elementary Social Behavior Assessment (ESBA), Student risk Screening Scale (SRSS), & Student Internalziing Behavior Screening Scale (SIBS)

Teacher Name: Date:

Student Name:

Rating Scale:

Never

Occasionally

Sometimes

Frequently

TWCI 

Respect, Responsible, Safe
SRSS--Externalizing SIBS--Internalizing
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Early Warning Signs 

• Attendance 

– Absent 10% or more of school days  

• Behavior 

– Two or more mild or more serious behavior infractions 

• Course performance 

– An inability to read at grade level by the end of 3rd grade;  

– A failure in English or math in 6th through 9th grades;  

– A GPA of less than 2.0;  

– Two or more failures in 9th grade; and  

– Failure to earn on-time promotion to 10th grade.  

(Balfanz, Bridgeland, Bruce, Fox, 2012) 

More information about EWS: http://www.betterhighschools.org/ews.asp 

http://www.betterhighschools.org/ews.asp
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Check & Connect Overview 

Check & Connect is a 

structured mentoring 

intervention to promote 

student success and 

engagement at school 

and with learning 

through relationship 

building and systematic 

use of data. 
This photograph and the remaining stock photos 

were used with permission from Microsoft. 
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Fidelity of Implementation 

• Relationship building 

• Long-term commitment 

• Persistence-Plus 
Mentor 

• Systematic monitoring 

• Focus on alterable variables 
Check 

•Problem solving 

•Capacity building 

•Personalized, data-based intervention 

•Promoting participation/affiliation with school 

Connect 

• Connect, partner, and engage with 
parents/families 

Engagement 
with Families 
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Systematic Monitoring (cont.) 

• How are indicators checked? 



M TU W TH F M TU W TH F M TU W TH F M TU W TH F M TU W TH F

Formal

Informal

Attempt/not reached

Left message

Note home

Phone conversation

Meeting

Home visit

M TU W TH F M TU W TH F M TU W TH F M TU W TH F M TU W TH F

M TU W TH F M TU W TH F M TU W TH F M TU W TH F M TU W TH F

Other:

Date:

Goal: Attendance

Engagement

Investment in future

Date:

Goal: Attendance

Engagement

Investment in future

Intensive problem solving

Intensive problem solving with 

parent

Intensive problem solving with 

school personnel

Notes:

Monthly summary of case notes

Notes:

Teach problem solving skills

Teach organization and study skills

Arrange an alternative to 

suspension

Intensive intervention
Facilitate goal setting

Discuss academic progress and 

supports

Discuss behavior and supports

Discuss what it means to be a 

student

Facilitate participation in small-

group instruction for meeting state 

standards

Facilitate social skills training

Facilitate participation in school or 

community sponsored activities

Facilitate tutoring

Communication with school staff

Communication with outside agency

Basic intervention
Share "check" data

Discuss staying in school

Problem solve about risk

Provide regular feedback

With student

With family

Communication

CONNECT
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Attend-Engage-Invest Continuum 

Invest 

Students set 

goals for their 

future and invest 

time, effort, and 

talents into 

reaching those 

goals 

 

Goal: 

Readiness for 

achieving college, 

career, and life goals 

Goal: 

School completion 

with academic, social, 

and emotional 

competence  

 

Goal: 

Dropout prevention 

Engage 

 

Students engage 

academically, 

behaviorally, 

cognitively, and 

affectively in 

school 

 

Attend 

 

Students attend 

school regularly 

and successfully 

complete high 

school 

 



TACOMA 


